MODULE 1- HOW CAN YOU CREATE AN EFFECTIVE LEARNING ENVIRONMENT?


WELCOME TO MODULE 1

Module overview 
While all teachers would agree that a calm and purposeful teaching environment is important, there are often challenges and barriers to achieving this consistently with pupils. This module will explore what effective learning environments look like and strategies that you can use to achieve them.  
This module is divided into five sessions plus your 10-minute diagnostic activity. The sessions in this module are: 
1. Establishing effective routines (around 35 minutes) 
2. Developing motivation (around 45 minutes) 
3. Addressing low-level behaviour (around 45 minutes) 
4. Managing complex behaviour (around 45 minutes) 
5. Holding high expectations and maintaining engagement (around 45 minutes) 
Introduction
The 2014 Sutton Trust report, ‘What makes great teaching’, highlights the importance of effective classroom environments:    
“A teacher’s abilities to make efficient use of lesson time, to coordinate classroom resources and space, and to manage students’ behaviour with clear rules that are consistently enforced, are all relevant to maximising the learning that can take place. These environmental factors are necessary for good learning…” 
Coe et al, 2014, page 3
What makes an effective learning environment? 
Watch this 5-minute video from Tom Bennett - behaviour advisor to the DfE and founder of researchED – as he talks about what makes an effective learning environment and why they are so important to effective teaching. Whilst watching the video, consider the following questions: 
· how should effective learning environments make pupils feel?   
· what do you need to teach in order to create an effective learning environment?   
· why are norms and routines important to establish?   
· why are consequences important?  

Link to Tom Bennett video



SESSION 1: ESTABLISHING EFFECTIVE ROUTINES

Session overview
Establishing and reinforcing routines can help to create an effective learning environment.  
To support you to do this, in this session you will explore: 
· what routes are and why they are important
· common classroom routines including: entry routines, getting pupils’ attention, transitions, exit routines
· how to plan, teach and practice routines
The importance of routines  
Effective teachers make efficient use of lesson time and coordinate classroom resources and space to maximising the learning that can take place (Coe et al,2014).
Classroom routines can ensure pupils complete tasks or transitions in an appropriate and time-efficient way. This may also include school-wide routines such as transitions between classrooms in secondary or routines around lining up before and after break times in early years or primary.
Ultimately, creating and implementing routines in line with your school ethos saves time – and this means that pupils can spend more time focusing on what matters most: their learning. 
Why are routines important?
MAKE CLASSROOM ENVIRONMENTS PREDICTABLE AND SECURE
A predictable, secure environment benefits all pupils from early years to post-16 but is particularly valuable for pupils with special educational needs. Having a classroom where pupils feel emotionally safe, where there are clear rules, predictable consequences and positive goals supports both those with and without SEND (Carroll et al. 2017).

SUPPORT WELLBEING
Research has found that having an orderly, purposeful, and predictable learning environment is positively related to pupil wellbeing (Opdenakker and Van Damme, 2000).

REDUCE THE POSSIBILITY FOR MISBEHAVIOUR
Clear routines help pupils to know what to expect, and what is expected. Pupils become more able to regulate emotions, such as boredom or frustration, by relying on classroom rules and routines that help them to redirect their attention and minimise stress (Ursache, Blair & Raver, 2012).

REDUCE PUPIL DISTRACTIONS
Routines can free up working memory as they provide structure and reduce the cognitive load required to engage in executive functioning and daily tasks. This is particularly important for pupils with SEND who may have more limited working memory than their peers (nasen, 2020).
Options
Please now choose one of the following 4 options.  Select the one you feel will benefit your teaching practice the most.  This will take around 10 minutes.
Option 1: Entry routines
Option 2: Getting pupils’ attention
Option 3: Transitions
Option 4: Exit routines
OPTION 1: ENTRY ROUTINES
Embedding routines for successful transitions into the classroom can reduce misbehaviour and help ensure pupils are ready to learn (EEF 2021).
Two effective approaches for a structured entry routine are greeting pupils at the door and settling tasks (Lemov, 2021).
Greeting pupils at the door
By consistently meeting your pupils at the door as they enter your classroom, you can build positive relationships with your pupils, reinforce behavioural expectations and create an environment where pupils are ready to learn before the lesson even begins (EEF, 2021).
WHAT MAKES IT SUCCESSFUL?
Exactly how you set up this routine may vary depending on the age of your pupils or your school’s policies, but there are some key steps you can take to help make it successful.
STEP 1: STAND AT OR AROUND THE DOOR OR ENTRANCE TO THE CLASSROOM
This will enable you to:
· monitor pupils’ moods and behaviours as they enter the classroom
· see both inside the classroom and out onto the corridor or playground
STEP 2: POSITIVELY INTERACT WITH PUPILS AS THEY COME INTO THE CLASS TO HELP BUILD TRUST AND RESPECT
This could be by:
· greeting pupils by saying “Good morning” to make your pupils feel welcome
· asking a relationship-building question like “How did the football match go?”
· giving a non-verbal positive interaction, like a warm smile
· providing positive reinforcement to pupils. For example, “Thank you Mohammed for remembering to put your homework in the box”
STEP 3: IF NECESSARY, PROVIDE CORRECTIVE STATEMENTS TO REINFORCE YOUR EXPECTATIONS
For example, you might:
· remind children of the behaviour you want to see. For example, “Remember, we should have our shirts tucked in so we’re looking smart”
· use a positive frame such as “I’m looking forward to seeing you concentrate really hard today”
· avoid negative comments like “I don’t want you getting distracted again like you did last lesson”

This is a new lesson for you and your pupils, so it's good to start with a clean slate.  
WHAT ABOUT PARENTS?
If you also greet parents at the door, for example in Early Years or KS1, this is a great opportunity to build relationships with them too. Sharing a quick comment about how well their child did yesterday at a task or activity, or the progress they are making in a subject, will support you to build positive relationships with the families of your pupils. This in turn can improve pupils’ motivation, behaviour, and academic success.
Settling task
After greeting pupils at the door, it can be beneficial for them to have a settling task to start as soon as they enter.  A settling task is a short task pupils can complete at the beginning of each lesson without any direct instruction from you. This ensures pupils are focused on learning from the moment they enter your classroom, helping to create an effective learning environment. 
WHAT MAKES THIS SUCCESSFUL?
Here are some tips to help make your settling task successful. 
NO DIRECT INSTRUCTION REQUIRED
Pupils should be able to complete the activity without asking for help from you or their peers. For younger pupils, it might be helpful to model the task the day before or use a task they are already familiar with so they can start the task without requiring too much instruction. 
OBSERVABLE
The settling task works best if it involves putting pen to paper to make it more rigorous and engaging – and so you can see they’re completing it. This might look different if working with younger pupils, but the principle is you should be able to see if pupils are completing the task.
BRIEF
This is a short task to begin the lesson or the day so it shouldn’t take any longer than 5 minutes to complete
REVIEW OR PREVIOUS LEARNING
The task should be based on a review of learning from a previous lesson or a preview of the lesson that is about to begin. 
FEEDBACK
Briefly review and feed back on the answers – ideally taking no more than 5 minutes. This may mean prioritising which parts of the activity to review with the whole class that will be highest leverage for your pupils. 
Greeting pupils at the door and settling task in action
Spend around 5 minutes on the following activity.
Watch one of the videos below most suitable for your context, available by selecting the most relevant heading to your phase. Whilst watching, consider the following questions. You can record your responses using the notes tab.
· How does the teacher use greeting pupils at the door and/or settling tasks effectively?
· What is the impact of these routines on pupils’ behaviour and learning and/or the classroom environment at the start of the lesson? 

Early years video
Primary video
Secondary video
Special school video

OPTION 2: GETTING PUPILS’ ATTENTION
Getting pupils’ attention is a key skill for any teacher to master but it can be very tricky to do effectively every time. Creating and explicitly teaching routines that reinforce your expectations about pupils’ attention can really support this. 
There are numerous strategies you can use to get pupils’ attention, for example:
· Clapping a pattern
· Counting down
· Using an instrument
· Putting your hand in the air
· Using a verbal signal
Whichever strategy you use, it’s important you use consistent language or non-verbal signals to support pupils’ understanding of what you are expecting them to do.  
What makes this routine successful?
When creating a routine for this, as with any other routine, it is important you are clear on what you want pupils to do. It's therefore useful if instructions are (Lemov, 2015; 2021):
SPECIFIC AND OBSERVABLE

They make the behaviours that pupils are expected to exhibit explicit. This makes it easy to observe whether pupils are doing them or not. For example, saying “Pencils down and eyes to me” is observable. Conversely, saying “Pay attention” is vague and abstract. 
SEQUENTIAL

They are given in the order you want pupils to follow them. For example, “Pens down, close your books, eyes on me”.
MANAGEABLE
Ensure the number of steps required are manageable and use fewer words to make the instruction easier for pupils to process and remember. You can replace words with numbers or gestures to make them even quicker to deliver.
Spend around 5 minutes on the following activity.
Watch one of the videos by selecting the heading most relevant to your context below, to see how teachers get pupils’ attention by being clear on what they want pupils to do. As you watch, make a note of the following question. You can record your response using the notes tool.
· What makes their instructions effective in gaining pupils attention? 

Early years video
Primary video
Secondary video
Post-16 video
Special school video

OPTION 3: TRANSITIONS
Transitions happen frequently within the classroom. These might include between:
· different activities or tasks
· independent to group work
· the carpet to tables (in early years, primary and some special school classrooms)

Therefore, it is a routine that you might prioritise at the beginning of the school year to ensure it is well-established and efficient. 
What makes this routine successful?
When creating a routine for this, as with any other routine, it is helpful to ensure instructions are clear and concise, so pupils know what is expected of them, and that you check pupil understanding before sending them off. Therefore, it's essential that instructions are (Lemov, 2015; 2021):

SPECIFIC AND OBSERVABLE

Make the behaviours pupils are expected to exhibit explicit. This also makes it easy to observe whether pupils are doing them or not. For example, “Stand behind your chairs” rather than “Be ready”. 

SEQUENTIAL

Give instructions in the order you want pupils to follow them. For example, “Stand up, move to your table silently, sit down at your chair”.

MANAGEABLE

Ensure the number of steps required are manageable and use fewer words to make the instruction easier for pupils to process and remember. You can replace words with numbers or gestures to make them even quicker to deliver. 

Transitions in action
Spend around 5 minutes on this activity.
Choose one of the videos most relevant to your context by selecting one of the headings below, watching how a teacher manages the transition. As you watch, consider the following questions. You can record your responses using the notes tab.
· What makes the routine and instructions effective?
· What impact does this routine have on the classroom environment and pupil behaviour? 

Early Years video
Primary video
Special school video

OPTION 4: EXIT ROUTINES
You should hold and maintain high expectations of your pupils from the moment they enter your classroom to the moment they leave, which includes how they exit your classroom.
Once a lesson has ended, it can be tempting to encourage pupils to leave as quickly as possible to give you time to prepare for your next lesson. But this can cause a rowdy exit and may also leave you with a messy classroom which you have to tidy up - something you probably don’t have time for. For these reasons, it’s a good idea to leave time at the end of each lesson for an efficient exit routine. 
What makes an exit routine successful?
This might depend on your school’s expectations and ethos, but it is helpful if: 
· tables and learning spaces are tidy 
· chairs are pushed under 
· pupils leave the classroom in an orderly fashion 
When creating a routine for this, as with any other routine, it is important you are clear on what you want pupils to do. Therefore, it's useful if instructions are (Lemov, 2015; 2021):
SPECIFIC AND OBSERVABLE

Make the behaviours that pupils are expected to exhibit explicit. This also makes it easy to observe whether pupils are doing them or not. For example, saying “Stand silently behind your chair” is observable. Conversely, saying “Get ready to leave” is vague and abstract. 

SEQUENTIAL

Give instructions in the order you want pupils to follow them. For example, “Pass your books to the end of your row, pack your belongings away in your bag, stand behind your chair”. 

MANAGEABLE

Ensure the number of steps required are manageable and use fewer words to make the instruction easier for pupils to process and remember. You can replace words with numbers or gestures to make them even quicker to deliver. 

Exit routine in action
Spend around 5 minutes on this activity.
Watch the video most relevant to your context of pupils exiting the classroom by selecting one of the headings below, making a note on the following question. You can record your responses using the notes tool.
· What makes this exit routine effective and what is the impact on pupils and the classroom environment?

Early Years video
Primary
Secondary
Post-16 video
Teaching and practising routines
Effective routines take time to teach and fully establish. It can feel daunting to do this and you may feel pressure to move onto teaching the curriculum as soon as possible. However, time spent setting up efficient classroom routines, in line with school policies, pays dividends in the long term as the incremental minutes saved each lesson by efficient routines adds up to lots of extra learning time across the year. 
Hear from an expert
Tom Bennett explains why explicitly teaching and practising routines is so important. Take around 6 minutes to watch the video and make notes on the following questions:
· Why is it important to explicitly teach routines?
· What are the five tips that Tom outlines for teaching behavioural expectations and routines? Consider how you might apply these in your own classroom.
Video - The importance of teaching and practising routines
How to teach effective routines
Time is one of the most important resources you have as a teacher and so it’s important you do what you can to conserve it. Routines can help with this by enabling pupils to complete a task in the quickest, simplest way that requires you to give only a few brief instructions. We can draw on aspects of Rosenshine’s principles of instruction to support you when planning and teaching your routines (Rosenshine, 2012). 
BE CLEAR ON WHAT YOU WANT PUPILS TO DO
When creating any routine, it is important you are clear on what you want pupils to do. It is therefore useful if you plan your instructions in advance.
TEACH AND MODEL YOUR ROUTINE IN SMALL STEPS

Use small steps to make it manageable and memorable for pupils. Make your behavioural expectations explicit by modelling each step as you describe it. Check pupils’ understanding of instructions before sending them off to complete them. This helps to build pupils’ mental model of the routine and makes it more likely they will achieve success.

PRACTISE YOUR ROUTINE UNTIL PUPILS MEET YOUR EXPECTATIONS

Practice is an integral part of effective teaching; ensuring pupils have opportunities to practice, with appropriate guidance and feedback, increases the chances of them being successful when completing the routine. Frame guidance and feedback positively to motivate pupils to do better next time.

References
Carroll, J., Bradley, L., Crawford, H., Hannant, P., Johnson, H., & Thompson, A. (2017). SEN support: A rapid evidence assessment(this link opens in a new window/tab). UK Government (Home Office).
Coe, R., Aloisi, C., Higgins, S., & Major, L. E. (2014) What makes great teaching? Review of the underpinning research.(this link opens in a new window/tab) Durham University: UK. 

Education Endowment Foundation (2021) Improving Behaviour in Schools Guidance Report.(this link opens in a new window/tab)

Lemov D. and Atkins, N. (2015). Teach Like A Champion 2.0. San Francisco: Jossey-Bass
Lemov D (2021). Teach Like A Champion, 3rd ed. New York: John Wiley and Sons.
Nasen. (2020). Cognitive load and pupils with SEND(this link opens in a new window/tab). 

Opdenakker, Marie-Christine & Damme, Jan. (2000). Effects of Schools, Teaching Staff and Classes on Achievement and Well-Being in Secondary Education: Similarities and Differences Between School Outcomes.(this link opens in a new window/tab) School Effectiveness and School Improvement. 11(2), 165–196. 

Rosenshine, B. (2012). Principles of instruction: Research-based strategies that all teachers should know(this link opens in a new window/tab). American Educator, 36(1), 12–39.
 
Ursache, A., Blair, C., & Raver, C. C. (2012) The promotion of self-regulation as a means of enhancing school readiness and early achievement in children at risk for school failure(this link opens in a new window/tab). Child Development Perspectives, 6(2), 122-128. 



MODULE 1 -   HOW CAN YOU CREATE  AN EFFECTIVE LEARNING  ENVIRONMENT?       WELCOME   TO MODULE 1     Module overview     While all teachers would agree that a calm and purposeful teaching environment is  important, there are often challenges and barriers to achieving this consistently with  pupils. This module will explore what effective learning environments look like and  str ategies that you can use to achieve them.       This module is divided into five sessions plus your 10 - minute diagnostic activity. The  sessions in this module are:     1.   Establishing effective routines   (around 35 minutes)     2.   Developing motivation   (around 45 minutes)     3.   Addressing low - level behaviour   (around 45 minutes)     4.   Managing complex behaviour   (around 45 minutes)     5.   Holding high expectations and maintaining engagement   (around 45 minutes)     Introduction   The 2014 Sutton Trust report, ‘What makes great teaching’, highlights the importance  of effective classroom environments:         “A teacher’s abilities to make efficient use of lesson time, to coordinate classroom  resources and space, and to manage students’ behaviour with clear rules that are  consistently enforced, are all relevant to maximising the learning that can take place.  Th ese environmental factors are necessary for good learning…”     Coe et al, 2014, page 3   What makes an effective learning environment?    

