MODULE 1- HOW CAN YOU CREATE AN EFFECTIVE LEARNING ENVIRONMENT?


SESSION 3: ADDRESSING LOW-LEVEL DISRUPTION

Welcome to the core session: Addressing low level disruption. 
This unit should take around 45 minutes to complete. 

Session overview 
 
You can affect and improve the wellbeing, motivation and behaviour of your pupils. When behaviour incidents occur, no matter how small or large, it’s important you respond consistently in the least intrusive ways which align with your school’s behaviour policy and ethos. 
To support you to do this, you will explore: 
· what is low-level disruption? 
· using early and least invasive interventions 
· issuing consequences and sanctions 

What is low level disruption?
As you’ve explored in your first two sessions, creating effective routines and developing pupils’ motivation can support you in preventing misbehaviour from occurring in the first place. However, when it does occur it’s important to address it as early as possible to prevent it from escalating and impacting further on pupils’ learning. 
Low-level disruption can be anything that disrupts the flow of your lesson. Sometimes, a pupil’s attention may drift unintentionally, and they may begin to exhibit low-level disruption. On other occasions, pupils may deliberately exhibit such behaviours to avoid engaging with work or for a variety of other reasons.  
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In isolation, low-level disruption can seem harmless. But when it occurs frequently, it can become increasingly difficult to manage, and this inevitably impacts on pupils’ learning. 
Least invasive interventions  
In response to low-level disruption, one approach we can take is to use the ‘Least Invasive Intervention’ (Lemov 2015; Lemov, 2021). Lemov argues that by minimising the ‘drama’ you can correct off-task pupils without interrupting the learning. In contrast, if you confront pupils too publicly, you may escalate a situation unnecessarily, and make a pupil feel embarrassed or shamed. This makes the situation worse for both you and the pupil – and is more likely to derail the learning of this pupil and others. 
Lemov identifies six subtle techniques that a teacher can use to quickly address low-level disruption, which you will explore throughout this session. These techniques are listed below in order, with the least intrusive method at the top: 
1. Non-verbal intervention
2. Positive group correction
3. Anonymous individual correction
4. Private individual correction
5. Lightning-quick public correction
6. Private individual praise
 
WHICH ONE SHOULD YOU CHOOSE?
In the classroom, you may choose to address low-level disruption by employing the least invasive technique first (non-verbal intervention) and work your way down the techniques if the previous one doesn’t work. However, there may be some occasions where you choose the method you feel is most appropriate to the context and the behaviour being exhibited at the time. We’ll explore each of these in more detail.

Least invasive interventions 
These techniques are listed below in order, with the least intrusive method first. However, remember they should be applied as appropriate in response to the behaviour presented. Select each heading to learn more. 
NON-VERBAL INTERVENTIONS
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POSITIVE GROUP CORRECTION
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ANONYMOUS INDIVIDUAL CORRECTION
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PRIVATE INDIVIDUAL CORRECTION
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LIGHTNING-QUICK PUBLIC CORRECTION
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PRIVATE INDIVIDUAL PRECISE PRAISE
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Least invasive interventions in action
Spend around 3 minutes on this activity. 
Select one of the least invasive intervention techniques you’ve just explored by selecting the most relevant heading to your phase/context.
As you watch consider the impact the technique has on the pupil and on the classroom environment. 
NON-VERBAL INTERACTION IN ACTION
Early years video
Primary video
Secondary video
Post-16 video
Special school video

POSITIVE GROUP CORRECTION IN ACTION

Early Years video
Primary video
Secondary video
Special school video

ANONYMOUS INDIVIDUAL CORRECTION IN ACTION

Early Years video
Primary video
Secondary video

PRIVATE INDIVIDUAL CORRECTION IN ACTION

Primary video
Secondary video
Post-16 video
Special school video

Consequences and sanctions
Now that we’ve looked at how to address low-level disruption, we’re going to look at what happens if that behaviour is continued or becomes more serious. When this happens, it will likely be necessary to put in place a consequence or sanction. 
A consequence or sanction is used to reinforce the behavioural expectations that you set in your classroom and can communicate shared values that improve both classroom and school culture. Consequences should be used to educate pupils about which behaviours are and are not appropriate and should help them to learn that if they choose to be disruptive, they choose to face the consequences. 
Different schools may approach consequences in different ways and will have a behaviour policy which outlines this. Because schools vary in their approach to behaviour management, we will focus here on how to issue consequences effectively rather than what type of consequence to issue. 
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When issuing consequences, it is important to ensure disruption to learning is minimised and you try to maintain pupil-teacher relationships. Some ways you could do this is to ensure your consequences are: 
1. Consistent
2. Depersonalised
3. Deferred
Effectively issuing consequences 
As you’ve explored, when issuing consequences, it is key that you follow your school’s behaviour policy. However, the following principles can apply regardless of the specific consequence or sanction being issued. 
Consistent
It’s important you are consistent with the consequences you issue. For example, if you have decided that pupils talking when you are talking is something you won’t tolerate and will correct, then you must pick up on this behaviour every time and be consistent in how you address it. This helps to make a predictable and secure learning environment, which benefits all pupils but is particularly valuable for pupils with special educational needs. 
Issuing consequences consistently is important but it’s equally important you follow through with them. For example, if you have issued a consequence to a pupil such as missing their break time, then it’s vital that they do otherwise they will learn that the consequences you issue are actually empty threats and are meaningless. 
Hear from an expert 
Spend around 5 minutes on this activity. 
Listen to Tom Bennett discuss the importance of consistency in more detail and make notes on the following questions. You can record your reflections using the notes tool. 
1. Why is consistency important?  
2. How can you ensure you demonstrate consistency in your behavioural expectations?   
3. Why is it important to be consistent with the whole school community? 

Video - The importance of clarity and consistency

Depersonalised  
You’re a key role model, who can influence the attitudes, values and behaviours of your pupils. Therefore, when issuing consequences, it’s important you focus on the behaviour itself - and not on the pupil. This has several benefits.
IT IS LEAST INTRUSIVE
It refocuses the learning quickly by naming the negative behaviour and therefore encouraging the pupil to correct this.
IT HELPS MAINTAIN POSITIVE RELATIONSHIPS

It can establish a supportive and inclusive learning environment because you are labelling the behaviour rather than the pupil themselves.

IT MODELS POSITIVE BEHAVIOUR
It gives the opportunity to model courteous behaviour you would expect from pupils by demonstrating how to speak to individuals in a respectful way.

Here is what an example and non-example might look like in practice.
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Deferred   
The defining feature of a deferred consequence is that it places ownership on the pupil by giving them the option to follow your instructions or face a more severe consequence later. 
Unlike the quick correction you might use to correct a behaviour first time round, a deferred consequence is more serious and will take place later – for example, at break time, lunch time, or after school. 
This type of consequence should be used when a pupil continues to disrupt a lesson or to disobey your instructions and the consequence given should align with the behavioural policy or class sanctions you have set.
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By giving pupils the choice, before issuing that more severe consequence, you give them the opportunity to correct their behaviour which supports their emotional and behavioural self-regulation which can impact upon their success at school and beyond. 
If a pupil does not make the right choice, it is important you issue the deferred consequence and follow-up on it. By doing this, you are teaching pupils that you will be consistent in rigorously maintaining your behavioural expectations. 
Issuing a consequence in action 
Spend around 5 minutes on this activity. 
Watch one of the videos below, most relevant to your context, of teachers issuing a consequence. Consider the following questions and make a note of your responses. You can record your reflections using the notes tab. 
What makes the way in which the teacher issues the consequence effective? Consider how it is consistent, depersonalised and/or deferred. 
Early Years video
Primary video
Secondary video
Special school video

Identifying the appropriate consequence 
Knowing the appropriate consequences or sanctions to give for a certain behaviour can be tricky as behaviour is context specific and arises for a multitude of reasons meaning no one situation is the same. 
It’s important to ensure consequences or sanctions are age appropriate. For example, pupils in early years are likely to benefit from consequences that are delivered immediately following the behaviour so  the child can clearly connect the undesired behaviour to the consequence.  
Dealing with more challenging behaviour 
Beyond low-level disruption, it is also important to develop an understanding of how to deal with more challenging situations that may occur in your classroom so you can respond quickly to behaviour or bullying that threatens emotional safety. Such situations may include pupil refusal, swearing, racial abuse, or showing signs of aggression or physical abuse. If such incidences do arise, you need to know how to respond appropriately. 
In the following session we’ll explore challenging behaviour in more detail. 
Your right to support
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Mentor interaction: Least invasive interventions 
In preparation for your next mentor interaction, your mentor may observe how you use positive and least invasive behaviour management strategies. To help you prepare, complete the activity below. 
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‘Sometimes it il not be possible to correct a pupils behaviour privately. In such instances, itis important the pupil under scrutiny
is in the spotlight for as short amount of time as possible. This avoids overly embarrassing the pupilor disrupting the focus and
attention of other pupils.

‘This type of public correction should be made as quickly s possible: preferably lightning-quick! Here's how to do this

1. Name the pupil.

2. Name the behaviour you want to see (rather than stating what they are

wrong).
3. Bring the class focus back to the positive behaviour that's happening in the classroom.

4. Reinforce the pupils now on-task behaviour (f it occurs).

EXAMPLE

a counting song:

“Javed, I need to hear you. Brilliant singing at the back... Much better Javed.”

Independent writing task:

“Arfaan, pencil moving. Brilliant concentration, Toufika and Samantha... That's
much better Arfaan”.
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One final technique that you may use, not so much to address low-level disruption directly but rather to encourage optimal
behaviour and leaming, is private individual precise praise.

“Private individual precise praise’ is when you go over to an individual pupil during independent work and whisper some positive
praise for the good work or behaviour they have exhibited.

EXAMPLE

You walk over to a pupil, crouch down near them and whisper, “Tom, the explanation you gave to the
class just now was outstanding — well done.”

This is a strategy that can help you to build effective and trusting refationships with pupils by balancing correction of behaviour or
‘work with praise.
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IMPORTANT

Itis key that you are applying rules, consequences and sanctions consistently in line with your school policy.
If you are unsure of your school policy on this, make sure you raise this with your mentor in your next
meeting.
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v Example

“James, youw’re talking, ’m moving your name down. Look this way like | know you can. Thanks.”

‘This labels the negative behaviour (talking). not the pupil and gives them a solution for how to get back on track It is also much
more positive. Below are the key features that make this example successful

- names the pupil so there s no uncertainty around who the teacher is addressing (James)
- identifies the negative behaviour so the pupil knows why they are receiving a consequence (you're talking)
- states the consequence ('m moving your name down)

- ends positively and assumes respectul cooperation (Look this way like | know you can. Thanks)




image10.png
v Non-example

“You just can’t listen, can you? Move your card down”.

‘This labels the pupil, not their behaviour. This may have a negative impact on the pupil's self-esteem and may make them more
likely to think they can't achieve and thus ‘give up'. It may also be damaging to your relationship with this pupil as it doesn't help to
create a respectful and trusting leaming environment and doesn't take the pupir's eelings into consideration.
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EXAMPLE

If you have already asked a pupil to stop swinging on their chair two times and they still haven't, you would
give them the choice to do this or face the consequences of not doing this. To issue this deferred
consequence, you might say

“If you choose not to stop swinging on your chair, Il have to ask you to stay back after
class”.
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IMPORTANT

Itis normal for early career teachers to have more challenges with behaviour in their classroom than more
experienced colleagues (EEF, 2019). Rather than dealing with misbehaviour alone, you should work
alongside colleagues as part of a wider system of behaviour management and receive training and support
from more senior or experienced colleagues where pupils exhibit unacceptable behaviours.
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PREPARATION

‘Spend around 5 minutes on this actviy.

‘Select two least invasive techniques to address low-level disruption to develop in your practice. AS a
reminder they are:

1. Non-verbal interventions.
2. Positve group correction.
3. Anonymous indvidual correction.
4. Private individual correction.
5. Lightning-quick public correction.

To prepare pian some back pocket phrases you could use in diferent scenarios. For example:
1. Non-verbal interventions — A commonly used hand gesture.

2. Positive group correction — Everyone should have their pens down. | can see the back table i ready,
well done.

3. Anonymous individual correction — il yating for one person's eyes this iy ... thank you.
4. Private individual correction — Privately: | need to see you listening, so you will know what to do next.

5. Lightning-quick public correction — [Pupil name], eyes to the front... Much better, thank you.





image1.png
EXAMPLE

Some examples of low-level disruption include pen tapping, chatting, calling out, entering late, chewing gum,
playing with resources and swinging on chairs.
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‘Non-verbal intervention’ is when you use gestures or your proximity to a pupil to mitigate low-level disruption in a non-invasive
way. The advantage of this is that teaching does not stop while the disruption is being addressed, so the flow of the lesson is not
interrupted. It also gives pupils an opportunity to self-regulate their behaviour without being shamed or embarrassed in front of their

peers.

EXAMPLE

Example of using proximity

Apupil is no longer following the text during whole class reading, so the teacher walks closer to where
they are sitting whilst continuing to read, to prompt them to follow the text.

Example of using gestures

Apupil s fiddiing with their pen during a phonics lesson, so the teacher uses a downward hand gesture
to signal to the child to put their pen down whilst the rest of the pupils continue to read sounds that they
point to on the board
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‘Positive group correction’ is a quick verbal reminder addressed to the whole class. There are two reasons for this:

1. Saying the names of pupils who are not complying with your instructions may cause embarrassment or escalate the
behaviour to a confrontation that further disrupts the lesson.

2. In addressing the whole class, you may prompt others to check their behaviour who may also be off task - but you hadn't
noticed.

This intervention is best framed in a positive way — by describing the solution rather than the problem and the correction needs to
be short and direct s as not to disrupt the flow of the lesson

EXAMPLE

“Everybody should have their pens down and eyes to me”.

If you want to increase accountability of individual pupils, you could non-verbally indicate to a specific
pupil whilst still speaking to the whole class.
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This is similar to the positive group correction in that it is anonymous, and solution-focused. However, it additionally informs the
class that there are some pupils who are non-compliant

EXAMPLE

“Eyes on me. I am still waiting for two more pupils”.

Anonymity reduces the level of disruption caused, as it prevents pupils from being tempted to turn and face the individual being
addressed. It addresses the behaviour in a respectful way, helping to maintain an environment of mutual trust and respect.

This technique also gives pupils more ownership over their behaviour as they identify for themselves that they are one of the pupils
who isn't ready. This has the added benefit of encouraging independence and self-regulation.




image5.png
‘This i when you address a pupil's behaviour discreetly whilst the rest of the class are working independently or with peers.

EXAMPLE

If you notice a pupil is off task whilst you are addressing the whole class, you might give the class a
quick task to complete, for example, “Tum to your partner and tell them what you know about insert
topic being covered”. Whilst they are doing this, you can approach the pupi, crouch down next to them,
and quietly address the behaviour, for example, “Sunita, it's important you understand this method of
subtraction. It will help you work independently later. Make sure your eyes are on the board, thank

you.

\What makes this effective?

- Itdescribes the solution (‘Eyes on the board’)
- Itemphasises the purpose to the leamer ('t will help you work independently”)

- Itis done respectfully and privately, rather than in front of the rest of the class

‘These features help to create a culture of mutual trust and respect which supports the development of effective refationships.
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