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Establishing effective routines

Establishing and reinforcing routines can help to create an effective learning environment. 
To support you to do this, you will explore:
· What routines are and why they are important
· Common classroom routines:
· Greeting pupils at the door and settling task
· Transitioning to and from the carpet
· Getting pupils’ attention
· Exit routine
· How to plan and teach a routine
This session will take you approximately 50 minutes to complete
What are routines and why are they important?
Classroom routines are procedures that are well established to ensure pupils complete tasks or transitions in an appropriate and time-efficient way.
Why are routines important?
Routines reduce pupil distractions, make the classroom environment predictable and secure, and reduce the possibility for misbehaviour. A predictable and secure environment benefits all pupils but is particularly valuable for pupils with special educational needs. Ultimately, creating and implementing routines in line with your school ethos saves time – and this means that pupils can spend more time focusing on what matters most: their learning.
In addition, research shows that routines can support pupils' development of emotional self-regulation - the ability to control your emotions. It is important to develop this because if pupils can control their emotional response, they are better able to concentrate and learn in the classroom, which affects success in school and future lives. Whilst self-regulation benefits most pupils, it's important to recognise the ability to self-regulate and the impact this can have may vary for different pupils. 

Pupils become more able to regulate emotions, such as boredom or frustration, by relying on classroom rules and routines that help them to redirect their attention and minimise stress (Ursache, Blair & Raver, 2012). Therefore, it is important that you invest time in establishing and reinforcing routines to create an effective learning environment.
Option 1: greeting pupils at the door
From the moment pupils arrive at your classroom door to the time you begin teaching, there is an opportunity to clearly set expectations and build relationships with pupils in your classroom.
One way to do this is to greet pupils at the door as they arrive. By meeting your pupils at the door as they enter your classroom, you can build relationships with your pupils, positively reinforce behavioural expectations and create a warm environment before the lesson even begins. By being welcoming, friendly, and setting up a predictable start to the lesson, you will begin to develop a trusting relationship with your pupils.
What makes it successful?
Exactly how you set up this routine may vary depending on the age of your pupils or your school’s policies, but here are some good steps you can take to make it successful. Select each step to find out more.
Step 1: Stand at or around the door or entrance to the classroom
Step 2: Positively interact with pupils as they come into the class to help build trust and respect
Step 3: If necessary, provide corrective statements to individual pupils or the entire class to reinforce your expectations
What about parents?
If you also greet parents at the door, for example in Early Years or KS1, this is a great opportunity to build relationships with them too. Sharing a quick comment about how well their child did yesterday at a task or activity, or the progress they are making in a subject, will support you to build positive relationships with the families of your pupils. This in turn can improve pupils’ motivation, behaviour and academic success.
Settling task
After greeting pupils at the door, it is beneficial for them to have a settling task to start as soon as they enter. 
A settling task is a short task that pupils can complete at the beginning of each lesson without any direct instruction from you.
This type of task ensures pupils are focused on learning from the moment they enter your classroom, helping to create an effective learning environment.
By providing a settling task, you reduce the opportunities for low level disruption such as talking or loitering. It also has the added bonus of affording you time to greet the pupils at the door, knowing everyone has a task to be getting on with while you do this.
What makes this successful?
Here are some ways you can make a settling task successful:
· No direct instruction required – pupils should be able to see the activity and complete it immediately without asking for help from you or their peers. For younger pupils who can’t read directions or instructions, it might be helpful to model the task the day before or use a task they are already familiar with so when they enter, they can start the task without requiring too much instruction.
· Observable – if you are in KS2 or above, the settling task works best if it involves some writing to make it more rigorous and engaging – and so you can see they’re completing it.
· 5 minutes or less – this is a short task to begin the lesson or the day so it shouldn’t take any longer than 5 minutes to complete.
· Review or preview – the task should be based on a review of learning from a previous lesson or a preview of the lesson that is about to begin.
· Feedback – briefly review and feedback on the answers – ideally taking no more than 5 minutes. This may mean prioritising which parts of the activity to review with the whole class that will be highest leverage for your pupils.

Greeting pupils at the door and settling task - Jane Garrard at Reach Academy - YouTube
Greeting pupils at the door and settling task - Shauna Warnock at One Degree Academy - YouTube
Greeting pupils at the door and settling task - Claire Couves at Reach Academy - YouTube
Greet pupils at the door and settling task – Katie Greenhough at Ellen Tinkham School - YouTube
Getting pupils’ attention
Getting pupils’ attention is a key skill for any teacher to master but can be very tricky to do effectively every time. Creating and explicitly teaching routines that reinforce your expectations about pupils’ attention can really support this. 
There are numerous strategies you can use to get pupils’ attention - clapping a pattern, counting down, using an instrument, putting your hand in the air, and so on. Whichever strategy you use, it’s important that you use consistent language or non-verbal signals to support pupils’ understanding of what you are expecting them to do. 
What makes this routine successful?
When creating a routine for this, as with any other routine, it is important that you are clear on what you want pupils to do. It is therefore useful if instructions are:
· Specific and observable – they make the behaviours that pupils are expected to exhibit explicit. This also makes it easy to observe whether pupils are doing them or not. For example, saying, “Pencils down and eyes to me”, is observable. Conversely, saying, “Pay attention”, is vague and abstract.
· Sequential – they are given in the order that you want pupils to follow them. For example, “Put your pens down, close your books, and eyes on me”.
· Manageable – use fewer words to make the instruction easier for pupils to process and remember. You can replace words with numbers or gestures to make them even quicker to deliver.
Transitioning to and from the carpet
Transitioning between the carpet to tables or independent tasks is an activity that happens frequently in a Primary classroom – especially those in Early Years and Key Stage 1. Therefore, it is one routine that you could prioritise at the beginning of the school year to ensure it is well established and efficient.
What makes this routine successful?
When creating a routine for this, as with any other routine, it is helpful to ensure instructions are clear and concise, so pupils know what is expected of them. It is therefore useful if instructions are:
· Specific and observable – they make the behaviours pupils are expected to exhibit explicit. This also makes it easy to observe whether pupils are doing them or not. For example, “stand behind your chairs”, rather than, “be ready”.
· Sequential – they are given in the order that you want pupils to follow them.
· Manageable – use fewer words to make the instruction easier for pupils to process and remember. You can replace words with numbers or gestures to make them even quicker to deliver.
Transitioning to and from the carpet - Early Years at Reach Academy - YouTube
Transitioning to and from the carpet - Sophie Emms at Reach Academy - YouTube
Exit routine
You should hold and maintain high expectations of your pupils from the moment they enter your classroom to the moment they leave, which includes how they exit your classroom.
Once a lesson has ended, it can be tempting to encourage pupils to leave as quickly as possible to give you time to prepare for your next lesson. But this can cause a rowdy exit and may also leave you with a messy classroom that you have to tidy up - something you probably don’t have time for. For these reasons, it’s a good idea to leave time at the end of each lesson for an efficient exit routine.
What makes an exit routine successful?
This might depend on your school’s expectations and ethos, but it is helpful if:
· Tables and learning spaces are tidy
· Chairs are pushed under
· Pupils leave the classroom in an orderly fashion

When creating a routine for this, as with any other routine, it is important that you are clear on what you want pupils to do. It is therefore useful if instructions are:
· Specific and observable – they make the behaviours that pupils are expected to exhibit explicit. This also makes it easy to observe whether pupils are doing them or not. For example, saying, “Stand quietly behind your chair”, is observable. Conversely, saying, “Get ready to leave”, is vague and abstract.
· Sequential – they are given in the order that you want pupils to follow them. For example, “Pass your books to the end of your row and pack your belongings away in your bag”.
· Manageable – use fewer words to make the instruction easier for pupils to process and remember. You can replace words with numbers or gestures to make them even quicker to deliver.
Exit routine - Early Years - YouTube
Exit routine - Juan Pedroza at Reach Academy - YouTube
Exit routine - Phil Fowkes at Reach Academy - YouTube
The importance of teaching and practising routines
Effective routines take time to teach and fully establish. It can feel daunting to do this and you may feel pressure to move onto teaching the curriculum as soon as possible. However, time spent setting up efficient classroom routines pays dividends in the long term, as the incremental minutes saved each lesson by efficient routines adds up to lots of extra learning time across the year.
Below, Tom Bennett explains why explicitly teaching and practising routines is so important. Watch the video and consider the following questions. Record your responses using the notes tab in the navigation bar (or your own notepad). 
· Why is it important to explicitly teach routines?
· What are the five tips that Tom outlines for when teaching behavioural expectations and routines?
The importance of teaching and practising routines - Tom Bennett - YouTube
How to teach effective routines 
Time is one of the most important resources you have as a teacher and so it’s important you do what you can to conserve it. Routines can help with this by enabling pupils to complete a task in the quickest, simplest way that requires you to give only a few, brief instructions. The following suggestions will support you when planning and teaching your routines.
When creating any routine, it is important that you are clear on what you want pupils to do. It is therefore useful if you plan your instructions in advance and ensure that they are:
· Specific and observable – they make the behaviours pupils are expected to exhibit explicit. This also makes it easy to observe whether pupils are doing them or not. For example, saying, “Pencils down and eyes to me” is specific and observable whereas saying, “Pay attention” is vague and abstract.
· Sequential – they are given in the order that you want pupils to follow them. For example, “Put your pens down, close your books, and eyes on me”.
· Manageable – use fewer words to make the instruction easier for pupils to process and remember. You can replace words with numbers or gestures to make them even quicker to deliver.
Teaching a routine in small steps helps to make it manageable and memorable for pupils. When teaching each step, make your behavioural expectations explicit by modelling the step as you describe it. This helps to build pupils’ mental model of the routine and makes it more likely they will achieve success.
Practice is an integral part of effective teaching; ensuring pupils have opportunities to practise, with appropriate guidance and feedback, increases the chances of them being successful when completing the routine. Frame guidance and feedback positively to motivate pupils to do better next time.
An important note
Whilst pupils may master routines after lots of practise at the start of the year, over time you may notice some routines slipping a little. Demonstrate the high expectations you have of your pupils by positively reinforcing your routines and practising them again if necessary. This is the key to maintaining high quality, efficient routines.
Planning your routine 
During your next mentor meeting, classroom routines may be observed. Take some time to consider which routines you could establish or improve to enhance learning time in your classroom. Some suggested routines that you may wish to consider improving or establishing are listed below:
· Greeting pupils at the door and settling task
· Getting pupils’ attention
· Transitioning to and from the carpet
· Exit routine
You may wish to discuss which one would be highest leverage for you to establish or improve with your mentor. Once you have decided upon a routine, plan how you will teach it in detail and script what you will say in the box below. It is helpful to remember to:
1. Be clear on what you want pupils to do
Ensure your instructions are:

· Specific and observable
· Sequential
· Manageable
2. Plan to teach and model your routine in small steps
3. Plan to practise your routine
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