Self-study module 1 unit 5
Holding high expectations and maintaining engagement
Session overview:
It is important that you create a learning environment that challenges and stretches all pupils.
To support you to do this, you will explore:
· The impact of high expectations
· How to hold high expectations for contributions and engagement:
· Holding high expectations for contributions
· Using count downs or timers
· Making the beginning and end of activities clear
________________________________________
ECF statements covered
HIGH EXPECTATIONS
Learn that...Learn how to...
1.1 Teachers have the ability to affect and improve the wellbeing, motivation and behaviour of their pupils.
1.3 Teacher expectations can affect pupil outcomes; setting goals that challenge and stretch pupils is essential.
1.4 Setting clear expectations can help communicate shared values that improve classroom and school culture.
MANAGING BEHAVIOUR
Learn how to...
Motivate pupils, by:
supporting pupils to master challenging content, which builds towards long-term goals.

The impact of high expectations
The expectations you have of your pupils can impact their progress and outcomes. Research has shown that when teachers have high expectations for their pupils, their outcomes are better (Murdock-Perriera & Sedlacek 2018, Hattie 2008, Rubie-Davis et al 2014). Therefore, it is important that you hold high expectations for all your pupils.

Think about your classroom practice and consider the following questions. Record your reflections to discuss with your mentor.

Do you have high behavioural and academic expectations for all your pupils or do your behavioural and academic expectations differ for different pupils?
Why do you think this is and what impact might this be having on your pupils’ progress and outcomes?


Holding high expectations for contributions and engagement
Setting clear expectations helps to communicate to your pupils what you expect of them. Through doing this, you can convey the values of your classroom and school, which can help to improve the learning environment and culture. You should spend some time considering what your behavioural and academic expectations are. It might be useful to discuss these with your mentor to ensure they are fitting and align with your school’s behaviour policy.

Ratio
When considering the level of concentration and contributions that you expect from your pupils, it is helpful to consider the concept of ratio. This can be broken down into two parts:

Ratio in the classroom is the ratio between two variables (Lemov, 2015):

1. Participation ratio - how many pupils in the classroom are participating in the task. The ideal here is every pupil.
2. Think-ratio - the level of rigour in the thinking and engagement that you foster in your pupils.

[image: Line chart displaying the relationship between the Think Ratio (how rigorous is the work) and the Participation Ratio (How many are participating) as an upward curve.]
The goal is to get to point A on the graph where you have both a high participation and high think ratio in your classroom. To do this you must demonstrate high expectations of all your pupils, expecting everyone to concentrate and participate in your lesson. This will maximise learning and progress for all pupils, helping them to achieve, feel success and therefore feel motivated to continue participating.

How can you implement the high expectations that you hold?
Holding and rigorously maintaining high expectations is important but knowing how to implement them in the classroom and demonstrate them to your pupils can be challenging.

In the next part of this session, you will explore some strategies that will help you demonstrate high expectations for engagement and motivate pupils to remain focused, such as:

· Holding high expectations for contributions
· Using countdowns or timers
· Making the beginning and end of activities clear

Holding high expectations for contributions
It is important that you communicate your belief in the academic potential of all your pupils. To do this, you should set and maintain clear behavioural expectations for concentration and contributions during a lesson.

Encourage all pupils to be prepared to contribute
One way to do this is by setting the expectation that all pupils should be prepared to contribute during a lesson if asked to do so. This encourages pupils to take responsibility for learning and emphasises the importance of trying, even if a pupil is unsure of their response. It is quite common in this scenario for a pupil not to answer or to say, “I don’t know”.

How to support pupils to respond
If a pupil doesn’t respond or says, “I don’t know”, there are several ways you can support them to answer the question, such as:

· Providing a hint or prompt to support them to contribute
· Asking another pupil to give a hint to help them to respond
· Asking another pupil to answer, and then go back to the original pupil to repeat or add to their response
This helps to build a culture of engagement and inclusion. It also clearly conveys to your pupils that you expect them to remain focused during your lesson so they can be successful in their learning.

Holding high expectations for contributions in action
Watch one of the videos below to see how teachers hold and demonstrate high expectations for contributions in the classroom.

Holding high expectations for contributions - Primary
Audio described version of this video: Holding high expectations for contributions - Primary
Holding high expectations for contributions - Secondary
Audio described version of this video: Holding high expectations for contributions - Secondary


Think about your classroom practice and consider the following questions:
· How do you ensure all pupils are engaged and contribute during your lessons? 
· If a pupil doesn’t know an answer, how could you support them to successfully contribute and what impact might this have on the engagement of your class?
· How can you maintain a positive learning environment and ensure pupils still feel safe to make mistakes when they don’t know an answer?
Using countdowns or timers
It’s important that pupils in your class recognise that learning time is valuable and that you expect them to work purposefully throughout the lesson or day. One way to support you to communicate this to your pupils and help them to stay engaged in activities is to share the duration of time that pupils have to complete certain activities. 

What are the benefits of this?
· It supports the pupils to remain focused on learning
· It can create a sense of achievement when pupils complete a task in the time
· It supports pupils to manage their learning time
· It supports the pace of the lesson, helping you as a teacher to keep the lesson on track

How to use a timer effectively
You can use a timer for almost all classroom activities whether they are academic or not. Using a timer works best if you:

· State how long pupils have
· State what pupils are expected to do in this time
· Visibly share the timer and refer to it. For younger pupils this might be in the form of a sand timer and for older pupils this might be in the form of a countdown clock.
· Provide check points along the way e.g. you should be at question 5 by now.

Using countdowns or timers in action
Watch one of the videos below to see a teacher using a countdown or timers in the classroom and consider the following points. Record your responses.

Did the teacher:
share the time allocated?
make the timer visible to pupils?
provide check points along the way?
What was the impact of this on pupils?

Watch one of the videos below to see how teachers hold and demonstrate high expectations for contributions in the classroom.

Using countdowns or timers - Early Years
Audio described version of this video: Using countdowns or timers - Early Years
Using countdowns or timers - Primary
Audio described version of this video: Using countdowns or timers - Primary
Using countdowns or timers - Secondary
Audio described version of this video: Using countdowns or timers - Secondary

Think about your teaching practice and consider the following questions. Record your reflections to share with your mentor and in the live seminar.
How do you ensure pupils work purposefully on activities?
Does this promote high expectations and support pupil engagement?
How could you improve this?

Making the beginning and end of activities clear 
Another way to support pupils to stay focused and engaged during lessons is to make the start and end of activities clear. This can help to keep the pace of the lesson and therefore, keep pupils alert and focused. Some ways you can do this are: 

1. Clear start  
Make sure that all pupils know when to start the task by using a clear cue. Everyone starting tasks at the same time means that it keeps pupils focussed and the environment purposeful as pupils don’t drift into starting activities or have a quick chat before they begin. For example, when starting pupils off on a task, you might say, “Three, two one, off you go.” 

2. Clear finish  
Ensuring that all pupils know when the activity has ended and what they should do next means that pupils are not finishing at different times and have a chance to start to be off task. Making it clear when the time is up and what to do to show that they are ready is key to you being able to get the pupils attention and move on with the lesson. For example, using a timer with a sound to indicate time is up and then giving instructions of what to do such as, “Pencils down, eyes on me.” 

3. Provide positive reinforcement  
Positively reinforcing your expectations helps to ensure all pupils start and finish the task as and when you directed. For example, when starting a task, you might say, “I can see four tables have started, well done”. Equally, when finishing a task, you might say, “Pencils down, eyes on me, thanks front row, I have all of you looking at me”. 

Making the beginning and end of activities clear in action 
Choose one of the videos below to watch teachers make the beginning and end of activities clear. As you are watching, consider the following questions and record your responses.


How has the teacher ensured a clear start or finish?
What did they say to positively reinforce their expectations?
What impact did this technique have on engagement?

Direct Link: Making the beginning and end of activities clear - Early Years
Direct Link to an audio described version of this video: Making the beginning and end of activities clear - Early Years
Direct Link: Making the beginning and end of activities clear - Primary
Direct Link to an audio described version of this video: Making the beginning and end of activities clear - Primary
Direct Link: Making the beginning and end of activities clear - Secondary
Direct Link to an audio described version of this video: Making the beginning and end of activities clear - Secondary
Direct Link: Making the beginning and end of activities clear - Specialist
Direct Link to an audio described version of this video: Making the beginning and end of activities clear - Specialist

Think about your teaching practice and consider the following questions. Record your reflections using the notes tab in the navigation bar (or your own notebook).

How do you manage transitions between activities? 
Does this promote high expectations and support pupil engagement?
How could you improve this?

Mentor interaction: Increasing pupil participation
In your next mentor interaction, there is an opportunity to discuss how you hold high expectations and maintain high levels of engagement. You and your mentor might choose an observation to focus on one or more of the following strategies covered in this module.
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