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Self and Peer Assessment — Secondary

By Alex Fairlamb

When planning self and peer assessment, | always start with the ‘why’. For it to be successful, the pupils
need to see the purpose in doing it. | like to explain the benefits, such as ‘you can identify mistakes and self-
correct', ‘your peer can provide alternative viewpoints or suggestions to develop your work’. They can be a
‘friendly second eye’ catching any errors that you may have made.

In my classroom, self-assessment can range from retrieval quiz marking, to peer debate assessment, to
feeding back on written work. Different practitioners use different assessment tools such as ‘Want Went Well’
and ‘Even Better If or 2 stars and a wish’. My advice would be to select one approach to self-assessment
initially, and be consistent with it, measuring the impact as you do.

When pupils have an opportunity to peer assess work, | always ensure that feedback is positive,
developmental and non-threatening, and | stress that it should be friendly, informative and specific. My class
initially gave feedback to each other that was very simplistic, such as ‘even better if: you write more’ or ‘even
better if: you complete it’. To ensure feedback was useful, | provided pupils with a clear mark scheme or
success criteria and ensured that the improvement points reflected that mark scheme. To achieve this, it took
a lot of modelling from me. Each time | modelled giving feedback, | made my improvement areas link back to
the success criteria by giving an example such as ‘EBI: you used specific evidence and a range of evidence’

A specific example of self and peer assessment in action is from a GCSE class where we completed an
assessment or a key task. Whilst it is a teacher assessed piece of work, | get them to self-assess it first.
This empowers them to be able to assess their own work and identify for themselves their improvements,
which they will have to do in examinations — they need to be able to look back over their work and determine
if they have met the criteria and where they need to amend or add in additional knowledge. At the end of the
assessment, | asked them to mark their answers using codes. They did this in green pen and identified for
themselves where the improvements needed to be made. This is useful as well because when | mark their
work, it lets me know if they have interpreted the success criteria correctly and that they understand the
components of the question and that they have applied the knowledge successfully. Instead of having to
infer why they may have got an aspect wrong, it helps me to really zoom in on their understanding — is it that
they knew for themselves they had not been successful in that area , “my evidence was inaccurate, it should
have been....” or whether they didn’t pick up on that being an error and marked it correctly, which means
they have a misconception that | need to re-teach them. | then give them their responses back so that they
can action the areas that we have agreed need to be improved.

| used peer assessment when asking pupils to assess practice examination questions. When doing this, |
made sure | had a clear mark scheme available to them that was pupil friendly and accessible. This enabled
pupils to clearly identify where marks were awarded and understand the difference between the levels, so
that they could look at how to progress.

When setting this up in the classroom, | saw it as an evolutionary approach that | would have to build on
overtime to ensure pupil understanding, avoid working memory overload, and check that the system was
being applied correctly. | clearly modelled how to give the feedback and spoke aloud about my thought
process at each step. This helps me to constantly reinforce my expectations. For the pupils first attempt, |
also scaffolded their feedback using and correcting their responses where appropriate. My pupils soon
started to identify ‘this is where | need to improve, this is what | need to improve, this is how | need to
improve it’.
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