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Unit 1: Development Cycle 2
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Hello and welcome to Development Cycle 2: Supporting pupils to develop subject-specific skills.  
This unit will support you as you work through your second development cycle. 
In this unit you will find: 
· an overview of Development Cycle 2 
· a retrieval quiz  
· a reflection to support the demonstration and deconstruction stages of the development cycle 
Supporting pupils to develop subject-specific skills 
Subject disciplines have unique knowledge and skills that need to be mastered. However, such skills can be challenging to teach. Therefore, the focus for your second development cycle will be on how you can teach pupils key skills within your subject or phase. The information below outlines detail about the stages of this development cycle. 
Week 1: Retrieve
At the very start of the development cycle, you'll need to complete the retrieval quiz and revisit areas of the self-directed study that would benefit your development. The areas that relate most to this development cycle are: 
· Module 2 – session 2: Considering how to introduce new knowledge to pupils
· Module 3 - session 2: Explanations and modelling
· Module 6 - session 2: Identifying concepts, knowledge and skills
· Module 6 - session 3: Sequencing teaching and learning
· Module 6 - session 4 and 5: Helping pupils to master important concepts, knowledge and skills
Whilst this development cycle relates to the sessions identified above, the retrieval quiz is focused on retrieving learning from Year 1, Module 2 sessions.
Weeks 1 – 2: Extend
You'll attend your second seminar which is titled: Supporting pupils to develop subject-specific skills.
In this seminar you'll explore strategies that will support you to teach pupils’ subject-specific skills. You'll explore the following strategies to support you to do this: 
· Modelling using 'Think Aloud', worked examples and demonstrations 
· Combining verbal and graphical representation (also known as dual coding) 
These strategies will be exemplified through subject or phase specific topics.
Weeks 2 – 3: Demonstration and deconstruction
After selecting a focus area, you will observe and/or hold a discussion with an expert colleague which will be focused on your chosen area of development for this cycle. This will be followed by a second mentor interaction where you will discuss and break down the approach taken by the expert colleague. 
After the demonstration and prior to the deconstruction mentor interaction you’ll complete a reflection (located within this unit). This will then be used to support the deconstruction interaction with your mentor. 
Weeks 3 – 5: Integration and feedback 
You’ll then integrate your new learning into your practice. The third mentor interaction, Feedback, will be structured using instructional coaching and the feedback model that was used in year one. Depending on your area of development, the stimulus for this interaction will either be an informal drop-in observation, or a discussion.  



RETRIEVAL QUIZ (answers at the end)

1.
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Correct answers
1. 3, 2, 1
2. Working memory, working memory, long-term memory, working memory, long-term memory, working memory, long-term memory
3. a, b
4. a, b, c
5. a, b, c
6. 3, 6, 2, 7, 1, 5, 4
7. a

Demonstration reflection
Following your demonstration, you'll discuss your learning with your mentor as part of the deconstruction interaction. In order to ensure a focused deconstruction interaction with your mentor it’s important to spend some time reflecting on your learning from the demonstration. 

Over to you!
Take some time to reflect on the demonstration in preparation for your next mentor interaction:  
· What were the strengths of the demonstration?  
· What further questions would you have for the teacher?   
· How can your learning from this demonstration feed into your own practice?    
· Consider your learning from both the seminar and the demonstration, what will you now plan to integrate into your own practice during this development cycle? This may be decided in collaboration with your mentor.  
[bookmark: _GoBack]Make notes on each of these reflective prompts and share with your mentor in advance of your next mentor interaction. These reflections can then be used to support your deconstruction conversation.
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Fill the bianks by adding working memory or long-term memory. Please make sure that you spell the words correctly when inputting the ansiwers.
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Everyone leams better when words and pictures are together rather than just words alone. Combining verbal and graphical representations supports
learning & it provides pupils vith a verbal description of what is being taught along with a visual representation meaning the information is more likely

10 be transferred to the long-term memory.

Select two features of combining verbal and graphical representations successfully.

) Use simple graphics (ilustrations, diagrams flow charts)

) b) Use graphics carefully matched to the explanation to support understanding

| ) Entertaining images that link to popular culture work best and are more memorable.

(LJ ) A text or verbal explanations need a visual to support learning.
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Worked examples support a pupil's working memory by moving the focus from finding the correct answer to understanding and learning the steps.
needed to solve a problem they are faced with

There are many diflerent situations, tasks or concepts that would beneft from the use of worked examples. Select three strategies which maximise the
effectiveness of them during teaching:

(L) 2) Live model the processes step-by-step when devising a worked example as the procedures are just as important as the content
(L) b) Explicity talk through all of the processes sharing your reasoning (even the simple steps) whilst modeling the example.

(L ¢) ive the pupils a similar problem using your worked example s a scaffold.

(O d) immedatety after modeling, remove the model so the pupils can apply their memory to the task.
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While we process information in our working memory, our long-term memory is where knowledge is stored. Understanding how information is stored in
the long-term memory can help you plan how to effectively retrieve and practise key knowledge.
Read the following statements and select all the ones you think are true.

) Pupils leam by attaching new knowledge to existing knowiedge.

() b) Lessons should be sequenced carefully so that the foundational knowledge around a concept is secure, before encountering more complex

content

©) An efiective way to support recall and retrieval of knowledge is through spaced practice.

[ d) Mental models are fixed.

(L) ¢) Retrieval practice is best set as part of every lesson.
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Explictl teaching pupils metacognitive sirategies linked to subject knowledge, including how to plan, monitor and evaluate, supports independence
and academic success.

The seven-step model demonstrates how you can effectively and explicitly teach metacognitive strategies across all phases and subjects.

Order the steps to show how the teacher develops metacognitive knowledge and helps their pupils to become seff-regulated leamners:

Modelling of learned sirategy
Independent pracice

Explict strategy instruction

Activating prior knowledge
Guided practice
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The folloving statements are related to metacognition. Select the statement that you think is true.

O 2) Pupits cannot use metacognition to sel-regulate their lecaming if they do not have a good understanding of the subject upon which the task is
based

O b) Young chitdren are unable to develop metacognitive knowiedge.

O o) The three stages of metacogition reguiation are: planning, evaluating and practicing.
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An important factor in learning is memory. Having a good understanding of the research around memory and learning will enable you to integrate the
findings into your practice, and in turn, help pupils to learn new information more quickly

Match the defintions to the correct terms.

e 1 The storage of information over an extended period. This type of

A cognitive system with a limited capacity that can hold information
‘ ~ ‘ Working memory. temporariy

3, The teacher gives too much inormation o too many tasks fo
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